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Chapter I 
INTRODUCTION 
I am a graduate student participating in the Practicum 
Course at the University of Massachusetts under the direction 
of Dr. Ralph Pippert. 
Dr. Pippert arranged a meeting with the Director of 
Guidance of New Hope High School, New Hope, Massachusetts. We 
then planned a schedule for my practicum work. 
During the semester I attended the high school two 
mornings a week. I assisted in the guidance department. The 
atmosphere at New Hope High School is friendly and congenial. 
I observed rapport among the faculty members and the guidance 
department. The principal has an interest in the guidance 
program and respects the decisions of the counselors. 
CHAPTER II 
MY ROLE AS A COUNSELOR 
4 
Febuary 18th 
In January, the Junior Class and the Senior Class 
had taken the Scholastic Aptitude Test and the results from 
this test had been returned to the guidance department. 
Each child has a permanent record that is kept in the 
main office of the school. It was my responsibility to place 
the results of their test on their permanent record sheet. 
The procedure was simplified because the test results were 
on sticky gummed surfaces that adhered to the permanent 
record. 
Febuary 20th 
At this time of the year, the guidance department is 
kept busy with applications for students seeking entrance to 
college, trade schools, and business schools. The director 
of guidance sends forms to eight of each student*s teachers, 
to gain information relating to the student. The form covers 
the following: motivation, industry, initiative, influence 
and leadership, concern for others, responsibility, integri¬ 
ty, and emotional stability. He then compiles the data to be 
applied to the application. This procedure is time consuming 
and requires extra secretarial assistance. I helped with the 
typing of their applications. 
March 3rd and 5th 
During the week of March 3rd, the Iowa Test of Basic 
Skills was given at the Intermediate School to the 7th and 
8th grades. It was administered on Monday, Tuesday, Wednesday 
and Thursday of this week, and I assisted on two of these 
test days. Instructions for the test were read over the 
intercom system. This was to insure that each class received 
identical Instructions. 
March 10th 
On March 10th the National Merit Scholarship Examina¬ 
tion was given at the high school. Approximately forty-four 
students took the test at the cost of one dollar per student. 
It was my responsibility to help administer the test. 
March 12th 
On this day, I placed the Scholastic Aptitude Test 
Scores of Sophomores on their permanent records. This test 
is taken by candidates for college entrance; students in 
grade ten and eleven may take the examination for practice as 
"preliminary candidat es." 
Sample of Presscore* 
NAME OF PUPIL GRADE SEM DATE TESTED 1. ENG USAGE 2. MATH . USAGE 3 SOC STUD READING 4 NAT SCI. READING 5 WORD USAGE COMPOSITE 
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' "• • ■ "■ 
i—=- 
MO | YR S.S. PCTLE S.S PCTLE S.S. PCTLE S.S. PCTLE S.S PCTLE S.S. PCTLE 
B D E3 NATIONAL EDUCATIONAL DEVELOPMENT TESTS — rnmescorte ® 
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March 17th 
This day was devoted to doing more clerical work. The 
Sophomore Class scores for the SRA Primary Mental Abilities 
Test were recorded on the student*s permanent record. The 
scores included the studentfs IQ and his percentile rank. 
Later, I met an Air Force Recruiter. He outlined a 
program the Air Force offers graduate students of high 
school level. 
March 19th 
Another counselor and I reviewed a student’s Kuder 
Preference Test. We spoke about the reliability and applica¬ 
bility of this test at the high school level. I learned to 
interpret the test scores, so that I might later conference 
students on their Kuder Preference Record. 
Since there was no immediate work for the day, I took 
the time to acquaint myself with reference material that is 
available to students in the guidance room. Afterwards, two 
of the male counselors and I enjoyed a round table discussion 
on the philosophies of guidance. 
April 7th 
SRA Primary Mental Abilities Test scores were record¬ 
ed for the Freshman Class, This test was administered in 
January of 1963. The results give the student*s IQ, and his 
percentile rank. This information is kept confidential in 
the main office of the school. 
April 9th 
During the year each Freshman student is called to 
the guidance department for a conference. They are inter¬ 
viewed to see how well they are adjusting to their new 
surroundings. This interview also gives the counselor a 
chance to inform the student of the services made available 
to him. 
This morning I Interviewed some of the Freshman class 
In a separate chapter many of these conferences are written 
up. 
April 14th 
The Guidance Newsletter Is edited monthly and is 
distributed to all students and faculty of South Hadley High 
School. The newsletter is headed by a quote, such as, "We 
desire nothing so much as what we ought not to have." A cal¬ 
endar of events for the month are then listed. The paper 
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also contains notes of interest, summer programs offered at 
the high school and college level, financial aid, seniors 
accepted at schools, and special notes. It was my job to help 
prepare the Guidance Newsletter for the month of May. 
April 16th 
This morning I made many student contacts. Each stu¬ 
dent came in with a schedule card and a list of courses they 
desired to take next year. The guidance department helps with 
all the scheduling of classes. This enables them to come in 
contact with the student and assist with any academic prob - 
lems . 
I counseled Junior students. Their questions ranged 
from early acceptance applications, to engineering, and to 
Wild Life Management, a branch of forestry. 
The director of guidance and I have been working on 
a follow up study. A letter will be sent to each student who 
graduated from high school last year, but who has not gone 
on to further schooling. We considered questions that would 
be used in this letter. Our aim, to compose a letter with 
few questions to be answered, but of vital importance. 
April 18th 
On April 18th, 1964, Northampton Commercial College 
with the cooperation of the McGraw-Hill Book Company of New 
York, sponsored a Guidance Counselorsf Conference* The program 
included three speakers* They endeavored to familiarize the 
attending guidance counselors with the many changes in the 
dynamic field of business. 
The topics covered by the speakers and some highlights 
from their speeches are being presented* 
H The Awesome Responsibility of Guidance in These 
Times ” 
Dr. Robert E. Slaughter 
Senior Vice-President of McGraw-Hill Book Company 
There is a new move in education today* This movement 
needs guidance and here lies the awesome responsibility of 
guidance. The human talent that is available is producing 
many innovations and changes in our schools. 
Following, are questions he asked of us, all dealing 
with one's commitment as a guidance counselor. 
1. What is your commitment to the students? 
He asked to whom we were committed: the gifted, to 
a select few, or to all students? 
2. What is your commitment to teachers? 
If one is interested in the best education possible 
for the student, then the teacher cannot be dis¬ 
placed. The teacher is essential. The teacher must 
remain central and she should be a reporter and 
antennae for the guidance personnel. 
3. What is your commitment to your academic work? 
He suggested as counselors that they shun the num¬ 
bers game. To stop trying to evaluate their pro¬ 
grams by using statistics. 
4. What is your commitment to professional growth? 
Do counselors take advantage of conferences, and 
in-service improvement? 
In conclusion. Dr. Slaughter suggested that we be 
committed to the following: MA11 Students and All Occupations 
" Careers in Business" 
Dr. Edward W. Byers 
Senior Editor of Gregg Division, McGraw-Hill Book 
Company 
He spoke of the career opportunities in the business 
field. He related statistics on unemployment and ©n the drop¬ 
out problem. Over a million children have not a place in the 
schools nor do they have a place in the business field. They 
have nothing to do and no challange for living life. 
Dr. Byers1 possible solutions: 
1. Educating for change. 
Some predictions:The human being will be useless in 
the future. 
Automation upgrades all types of 
work. 
Automation displaces many and yet 
produces new jobs. 
2. School most prepare students for more skilled jobs. 
Training must be suited to needs, interests, and 
skills of those being prepared. 
3. Programs of work-related information. 
This allows for work while still in school. Actual 
©n the job training. 
4. Intensive specialized training. 
This training would be post graduate of high 
school. There is a need for flexibility, for many 
skills will become obsolete. 
5. Every youth should be given help to continue 
school, whether it be college, nursing school and/ 
or trade school. 
Students should be reasonably prepared for some 
work situation. 
There are many opportunities for careers in business. 
At present there is a shortage of skilled personnel. The 
positions are available for those who seek them. Lastly, Dr. 
Byers stated, that business must and should work with the 
schools in helping plan the curriculum. 
" Guidance: A Reappraisal " 
Dr. William C. Kvaraceus 
Professor of Education and Director of Youth 
Studies at the Lincoln Pilene Center for Citizen¬ 
ship and Public Affairs at Tufts University 
This man is a marvelous speaker. He stated, ,fWe are 
probably not ready to be reappraised." Guidance is still in 
the early stages of its development. He concentrated on the 
major concerns of guidance at work. 
Major Concerns: 
1. Overload of counselors to students. 
There are approximately 10,000 counselors to 12 
million students. 
2. The difficulty in evaluating the work of the coun¬ 
selor. 
He mentioned the diversity of activities a counsel¬ 
or performs. 
Also, for the most part counselors are not in 
control of their situation, too many outside 
controls. 
3. Write a job description of your competencies, and 
then write what you do as a counselor. 
4. It la a new Job and there la a terrible urgency to 
succeed* 
By trying to succeed, eounaelors take on every¬ 
thing, We promise more than we can deliver, Some- 
times we are false prophets, 
5. With many youngsters, guidance counselors cannot 
meet their problems. 
Suggestions: Refer them to teachers. 
Work with teachers, 
Group counseling with teachers, 
6. Build a relationship with staff. They need an out¬ 
let and so do counselors. 
Have meetings and discuss problems I have and solu¬ 
tions I do not have. The greatest problem lies with 
the lack of confidence many counselors harbor. 
Dr. Kvaraceus believes the role of the counselor is 
attributed to us by the teachers. It is our respon¬ 
sibility to build a strong bond with teachers. 
7. The guidance counselor still flies solo too often. 
Are you visible in the community? If you live In 
isolation then It is your fault and not the commun¬ 
ities . 
8. Your job is frustrating. Why? 
As counselor you know where the soft spots in the 
curriculum lie, and you should try to do something 
about it. 
9. Study the culture of your school. 
The cultures and sub-cultures of the school are 
often quite revealing. 
10. What role do you think you play as counselor? 
Know your function. 
11. There is a need for evaluation. 
The speaker was dynamic and Intriguing. He had many 
points to make and he made them beautifully. I will finish 
by listing some clever quips made in his speech. 
* Today’s Classrooms: Cold, barren and sterile. 
* Half the drop-outs are push outs. 
* Need for change of curriculum. --- You can add all 
the counselors you want and It will not help until 
the curriculum changes. 
April 28th 
Within the next month a letter will be sent to all 
the high school graduates of the class of 1963, who have not 
gone on to further study. This is the first Follow-Up Study 
of its kind at the high school. In the past, Follow-Up 
Studies have been concerned with graduates who have gone to 
college, trade school, and/or nursing school. 
I am presently working on questions that will be used 
in the questionnaire letter. The guidance department wishes 
to learn how many of their graduates of last year are employ¬ 
ed and in what occupations. The questionnaire returns will 
give answers to some of the following questions; present 
employment, satisfaction or dissatisfaction with the job,and 
helpful suggestions for other students entering this occupa¬ 
tion. 
April 30th 
The guidance newsletter had to be distributed today. 
The department was pressed for time and therefore it was my 
responsibility to assist one of the student helpers prepare 
the newsletter. 
The newsletter was to be given out by the homeroom 
teachers at the end of the day; for In the past it has always 
14 
been ready the last day of the month. Twelve hundred copies 
of the May Publication were run off on the mimeograph machine 
that morning. 
Later, I counseled students of the sophomore class In 
regard to their choice of subjects for next year. Each coun¬ 
selor has a list that contains names of students who are not 
to take certain courses the following year. There is also a 
sheet listing the variety of subjects offered to all students. 
In advising the boys and girls. It Is necessary for the coun¬ 
selor to be familiar with both the list and the courses. Each 
student comes for a schedule approval, thereby a counselor 
aids the pupil. This meeting also affords the counselor a 
chance to make known all the other available services of the 
guidance department. 
May 5th 
This morning I Interviewed many Freshman students. The 
staff Is trying to see all of the Freshman Class this year. 
They are asked how well they like the high school and how 
they are doing academically. Many of these students have 
never been to the guidance department before and It Is our 
responsibility to explain its services and functions. 
In a separate section the contents of some of the 
interviews are written up. 
May 7th 
Today, I visited the Intermediate School. On Thursday 
and Friday the 8th grade students were excused from classes, 
and at this time made an appointment with their teacher or 
with the guidance counselor. Each child brought his parent 
or his parents to the meeting. 
On Counseling Day the student plans with the teacher 
or counselor his program of study for high school. The first 
year subjects will be followed from his program sheet and 
then his next three years of study depend on how well he did 
in 9th grade. 
It is at this time they are choosing the academic 
curriculum or the commercial curriculum. These boys and girls 
are twelve and thirteen years of age and in my mind are too 
young to be choosing a way of life. 
CHAPTER III 
Freshman Interviews 
w Highlights Of These Interviews w 
ELLEN 
Ellen is Interested In going to Mary Grove Catholic 
College for Women. She definately plans to attend college but 
has no idea of what she wishes to do in life. Teaching is out 
of the question she said, and then asked,”What else can a 
woman do if she doesn't teach?” 
Ellen enjoys mathematics at the high school. Her 
grades are at the C level. She wants to attend a Catholic 
College that offers a liberal arts program. Her father went 
to a Jesuit College and Ellen feels the college she has cho¬ 
sen would be terrific* 
Immediate Problem: Ellen wanted to take Latin next 
year and feared 3he might not do too well in this course. 
She kept mentioning that all Catholic Colleges require Latin 
for admittance. I found the school listed in one of the cata- 
loges and there was no reference to Latin as a requirement. 
Her immediate problem was solved. 
JOYCE 
Joyce appeared shy and uneasy in the counseling set 
up. It was hard to get her to talk. An the Interview went on, 
she began to respond more freely and she had a very pleasant 
way about her. 
She contemplated leaving school and attending another 
school. Joyce reasoned, the other school would be easier and 
her grades higher and therefore she could get Into college. 
Her Impressions of the high school she Is now attend¬ 
ing: very hard academically, dissatisfied with teacher pres¬ 
entations, satisfied socially and with her peer groups. 
I feel the conference went very well. I tried to 
point out that marks of r,CM and "B" are very good at this 
school; and that she probably could get into college. I ex¬ 
plained how college admission officers place a certain value 
on different high school recommendations. Joyce seemed to 
understand the situation better. She said, that she would 
give the matter more thought. 
LYNN 
She was extremely uneasy when she entered the office. 
Lynn felt she was called in for doing something wrong. 
Lynn is displeased with high school. She feels Fresh¬ 
man are not well accepted and that they are picked upon. 
Academically she is doing well, hut not as well as she would 
like. In the past she has always been one of the top students 
in the class. Her marks: B B B C/. She wants to make the 
honor roll and therefore must bring her C/ grade up to a B. 
She mentioned her dislike for discussions and debates 
in class. Also that she is shy but feels she is coming out 
more. 
Her school activities are limited for she is the old¬ 
est of nine children. Lynn assists at home a great deal. 
School Activities: Assistant Librarian 3rd hour. 
Outside Interests: A Four "HM Club Member 
She spoke at great lengths about this club. Lynn apparently 
is creative and talented with her hands. She plans to enter 
the following contests at the Summer Fair: sewing,baking, and 
gardening. 
It was truly a surprise to me that Lynn talked so 
freely about herself and her interests. She came frightened 
to the interview and then later opened up and spoke freely. 
MARVIN 
Marvin is a very pleasant boy and quite friendly. He 
talked frankly about many aspects of his life. 
His Interests: Enjoys fixing radios. 
He likes electronics. 
Reads continually about history, radios 
and his latest interest science fiction 
novels. 
Opinions of Himself: Slightly lazy. 
Feels if he made himself do his 
homework all would be fine. 
Speech difficulty. Marvin gets 
nervous and stutters. 
The Interview: Marvin is extremely personable. He had 
questions about the Air Force and the possible opportunities 
for electronics personnel. The guidance department will now 
send for more information about the Air Force and Career 
Opportunities. 
He was well groomed and well mannered. Marvin is also 
very interesting to talk to. His speech was quite clear but 
he had a little difficulty from time to time. This annoyed 
him. I suggested he forget about this problem of stuttering. 
I mentioned his speech was clear and that he spoke well. 
Marvin said, "I goofed a few times since I have been in here 
already." To him the problem is real and that is what counts. 
CHAPTER IV 
"Follow-Up Study" 
Guidance Office 
New Hope High School 
New Hope,Massachusetts 
Dear N.H.H.S. Graduate: 
The guidance department is trying to help New Hope 
High School graduates and students who will graduate. We 
need a little information from you to do a good job. 
Be as honest as you can in filling out this form. Do 
not sign your name unless you wish to do so. 
Bob B. Future 
Director of Guidance 
Guidance Office,New Hope High School,New Hope,Mass. 
PLEASE PRINT OR WRITE PLAINLY 
Date 
If you have a job please answer the following questions. If 
you donft have a job please answer the questions on the next 
page. 
1. What do you do for a living? 
2. Where do you work? 
3. Did the guidance office help you get this job? Yes_ No 
If you answer no to question 3,how did you get this jobT” 
4. Do you feel that your high school education has helped 
you in your job? 
Please explain your answer* 
5. Are you happy In your job? Yes_ No_ 
List what you like about the job. 
List what you donft like about the job. 
6. What advice or suggestions would you give to high school 
students who may be interested in doing the same type of 
work? 
Guidance Office,New Hope High School,New Hope,Mass. 
PLEASE PRINT OR WRITE PLAINLY 
Date _ 
If you do not have a job please answer the following 
questions. 
1. What type of job would you like to have? 
2, Are you now looking for a job in this area? If you are, 
who is helping you look for one? 
d. How could the guidance department have helped you in 
getting ready for your life after high school graduation? 
/' 
CHAPTER V 
"Case History" 
GAYLE 
Grade: 9th 
Age: 17 
I have had five counseling sessions with Gayle. She Is 
pleasant and at ease with our relationship. As a student, she 
has always had academic difficulty. She repeated 1st and 2nd 
grade and last year 9th grade. Failing ninth grade was truly 
upsetting to Gayle and if she is held back again she will 
leave school. Her present grades: Math F 
English F 
Typing D 
Home Ec. D 
It is truly a wonder that they have not had delinquent 
problems with her. All of her teachers remark that she is co¬ 
operative and no problem in the classroom. And yet, she is 
bored in many of her classes and knows she does not compre¬ 
hend all that she should. She has related her typing experi¬ 
ences and her interest in cooking classes to me. It might be 
possible that in the future her job will be of this nature. 
Background material on tests: SRA and Kuder 
1. SRA Primary Mental Abilities Test: She scored lower 
than there scale starting point. 
2. Kuder Preference Record-Vocational 
A. Age 15 Administered April 1962 
B. Age 17 Administered April 1964 
Profile Sheet-Kuder 
Age 15 Age 17 
Outdoor #tlle 99# tile 
1. Mechanical 55# 99# 
2. Computational 62# 99# 
3. Scientific 51# 99# 
4. Persuasive 82# 100# 
5. Artistic 55# 97# 
6. Literary 65# 99# 
7. Musical 65# 35# 
8. Social Service 70# 99# 
9. Clerical 57# 100# 
Median 50% tile 
Break off points- 25% tile and 75% tile. 
Gayle was administered the Kuder-Vocational during our 
counseling relationship and I marked her test, I was puzzled 
when the validity scores checked out and she scored high in 
nine out of ten areas. By rechecking the test, I noticed she 
had punched three responses rather than two for each quest¬ 
ion. This obviously should have thrown the test off, but it 
did not. This experience stunned me. We as counselors and 
educators should examine tests more carefully before we place 
any faith in a test. 
It is possible that Gayle may not have been able to 
read and fully understand each question and in her boredom 
went down the columns and punched three answers instead of 
two. 
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Summary : The purpose of counseling this student is 
quite clear to me. I feel the school should educate her, so 
that she might be able to secure employment when she leaves. 
Education need not be solely academic; the skills of typing 
and the art of home economic skills can be very useful to 
her. 
I feel extremely sorry for Gayle. She is an attractive 
and pleasant seventeen year old and yet she has had to suffer 
throughout her entire school experience. She has been contin¬ 
ually reinforced with failure. By counseling her, I tried to 
help her build a better self-image. 
Within the next year or two Gayle will probably leave 
high school. Hopefully she will have attained some of the 
skills necessary for employment. 
CHAPTER VI 
"Test Discussion" 
College Entrance Examination Board Scholastic Aptitude Test 
This test is taken by candidates for college entrance; 
students In 10th and 11th grade may take the examinations for 
practice and information as "preliminary candidates," 
Examination Pees: ^7 morning session (SAT) 
$9 afternoon session (Achievement 
Tests) 
The fees include reporting of scores to three schools 
designated at the time of application, plus $1 for each 
additional report. 
The test is administered by the Educational Testing 
Service for the College Entrance Examination Board, These 
tests are administered: 6 times annually (SAT) 
4 times annually (Achievement) 
The test consists of five sections, each with a 30 
minute time limit. The first three containing mixtures of 
completion items, opposites, analogies, and paragraph compre¬ 
hension exercises and these are scored together as a verbal 
subtest: the last two are designated as Arithmatic Reasoning 
and are scored together as a mathematical subtest, Standard 
scores are available separately for the two subtests. 
The large amount of normative data available in the 
manuals is a valuable aspect of the test. The test is essen¬ 
tially a conventional, general abstract "intelligence" test 
at the bright adult level. It does an effective job of 
estimating liberal arts scholarship potential and it is used 
’• > / (1) 
primarily by admission officers for this reason. 
Reviewer: John T. Dailey 
Program Director, American Institute for Research, 
Washington, D.C. 
Scholastic Aptitude Test 
1, Nature and Purpose of the SAT. 
The SAT measures two important abilities necessary 
for college-level work: verbal ability and mathematical 
ability. The two scores give a more accurate Indication of 
one’s abilities. 
Today more than 600 colleges require students to 
take this test. Extensive research has been performed on the 
Scholastic Aptitude Test and it has shown It does measure 
the verbal and mathematical ability of the student and that 
the SAT scores provide one valid basis for estimating a stu¬ 
dent’s probable college grades. 
The Scholastic Aptitude Test Scores afford college 
admissions officers a common measure of ability that applies 
to all students. The SAT is not an infallible test of an 
individual’s academic ability. It must be understood, there 
is no single method of precisely predicting an individual’s 
subsequent academic performance, but the SAT considered with 
one’s high school grades, letters of recommendation, and 
interview reports, can help forecast how well a student is 
likely to do in a particular college. 
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2. SAT Scores: Their Meaning and Use. 
The questions, "What is a good SAT score?" or 
"What is an acceptable SAT score?" are not easily answered. 
Requirements for colleges vary greatly and therefore the 
answers to these questions will depend upon the policies and 
procedures of the particular colleges one is considering. 
The two scores are expressed as numbers that indi¬ 
cate where one stands on a scale running from 200 to 800. 
These scores show how well you performed on this test. Each 
student that takes the test receives with his scores a 
leaflet, "Your College Board Scores: SAT, Achievement Tests." 
The leaflet shows how students in all parts of the country 
have performed on the SAT and the level of scores made by 
(2) 
students admitted to college. 
The school counselor can help to explain and in¬ 
terpret the pupil’s scores. 
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Iowa Test ©f Basic Skills 
Grades 3 through 9 
(325) minutes in 4 sessions 
The Iowa Tests of Basic Skills battery is a develop- 
ment ©f the well known Iowa Every Pupil Tests of Basic 
Skills, but with significant Improvements, The present tests 
are "multi-level," and provide one continuous homogeneous 
test for each skill that is divided into overlapping seg¬ 
ments, each segment forming the appropriate test for one of 
the grade levels from 3rd grade to 9th grade. 
Another useful result is that all tests are enclosed 
In a single booklet, one for each of the two forms of the 
battery. The reuseable booklets are thereby convenient and 
economical. 
The same testing time Is needed on each test regard- 
less of grade, which enables the administrator to test 
several different age groups simultaneously. 
The tests can be hand scored or machine scored. An 
excellent feature of the hand scoring procedure is that one 
mask serves for each grade, with conversion tables printed 
on each mask to minimize clerical errors in scoring. 
Skills covered by this test are: vocabulary,reading. 
language, work-study skills, and arithmatlc. The tests 
measure generalized skills and Is therefore an "evaluative 
test battery. All of the reviewers state that technically, 
the tests are beyond criticism. 
Standardlzation-Rellablllty-Valldlty 
The standardization of the Iowa Tests is excellent. 
It is based on a sample as near as humanly obtainable to a 
true random sample of United States schools (74,000 pupils 
in 215 school systems) and merits the claim that is nation 
wide. 
The reliabilty coefflcents are quite high. They 
range from .84 to .96 for the major tests and from .70 to 
.93 for the subtests. The composite reliabilities for the 
whole test range from .97 to .98 for the different grades. 
Oddly enough the predictive validity Is not quoted, 
but Is claimed to be as much as for the older Iowa Tests. 
Reviewer: G.A.V. Morgan 
Senior Psychologist, North Wales Child Guidance 
Clinics, Denbighshire, Wales. 
SRA Primary Mental Abilities Test 
Intermediate: Ages 11 to 17. Grades 7th through 12th, 
six scores; verbal, spatial, reasoning, 
number, word fluency (opt.), total. 
Reviewers of this test have listed a number of highly 
specific criticisms. Dr. Albert Kurtz feels that some action 
has already been taken with respect to the following critic¬ 
isms : 
a) Reliability coefficients are Inadequately reported 
b) Very little evidence concerning validity is given. 
c) No separate sex norms are given nor are data on 
sex differences included. 
d) Guidance counselors and parents may easily draw 
erroneous conclusions from some ©f the statements 
made • 
e) All editions yield only a single score for each 
factor. 
The reviewer then lists other criticisms of the SRA 
Primary Mental Abilities Test which he feels have been 
rejected in revising the test materials. 
a) No figures are given on test-retest reliability. 
b) No information reported on correlations between 
tests of the same factors at different levels. 
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c) Norm samples are Inadequately described and insuf¬ 
ficient information is given to determine their 
representativeness. 
d) Tests of perceptual speed should have been added 
at the upper levels. This has not been done. 
e) Memory tests were excluded ’’because of length of 
administration.” 
f) The authors recommend percentiles instead of 
(normalized) IQ. 
g) Profile sheets should indicate how large a devia¬ 
tion must be to be meaningful. 
h) Speed is too prominent in the tests. 
i) A better method should be used to evaluate effect 
of speed on the tests. 
General Information 
The test items are well written. The directions for 
administering are almost always clear. The table of quotients 
(IQ’s) and precomputed weights are excellent. He feels the 
testing time is too short. The cited reliability coeffici¬ 
ents are faulty, the best current estimates of reliabilities 
of five subtests are .72, .75, .83, .87, and .90 —- these 
scores are far lower than most test specialists would desire. 
Also the validities of these tests are not really known. The 
norms are not separated by sex and the norm groups are 
inadequately described. Lastly, the statements in the manuals 
and on the profiles tend to foster misinterpretation. 
Overall Evaluation 
This test battery is not excellent but it is a good 
one. It is objective, easy to administer, and has a high 
face validity. Its reliability is low at ages 11-17, and its 
reliability at the earlier ages is unknown. As regards its 
validity, it is no better than that of other tests. It corre¬ 
lates well with achievement test scores and some high school 
grades; and yet it does not correlate with vocational train¬ 
ing ratings or with college grades. 
Professor Albert Kurtz, feels until the reliabilities 
are improved and satisfactory validity data are available, 
the potential user should investigate other possibilities. A 
competing battery is the Differential Aptitude Tests. The 
DAT require more time to administer then the Primary Mental 
Abilities, There is more information available regarding the 
DAT. This battery has much higher reliability and also has 
validities which are known and are much higher than the few 
(1) 
given for the SHA Primary Mental Abilities test battery. 
Reviewer: Dr. Albert K.Kurtz, Professor of Psychology, 
University of Florida, Galnsville, Florida. 
Kuder Preference Record---Personal 
Grades: 9 through 16 and adults. 
Six Scores: Group activity, stable situations, work¬ 
ing with ideas, avoiding conflict, direct¬ 
ing others, and verification. 
There is a real danger with instruments such as the 
Kuder-Personal that the title of a part will be taken as 
defined, accurately measured factor in planning and counsel¬ 
ing, when it is not. A danger is that a person taking the 
test, will take the title of a part, and make it an important 
characteristic of his personality. It is therefore recommend¬ 
ed that the test not be administered below the 11th and 12th 
grades, until more data are secured which relate the scores 
to actual behavior or choices in the earlier age group. 
For several occupational groups significant different 
scores are found on parts of the test. This is of great 
value. For engineers, lawyers, physicians and surgeons, pub¬ 
lic school superintendents, and factory foreman, the cases on 
which the scores are based number more than one hundred. Thus 
a counselor can use this information. Although for other 
occupational groups the number of cases are far too few to 
be of any help in Individual counseling. 
In conclusion, the reviewer is of the opinion that 
the Kuder Preference Record-Personal is of only limited 
value. He suggests, that when counselors use the Kuder test 
they should guard carefully against overinterpretation. 
Reviewer: Dwight L. Arneld, Professor of Education, 
Kent State University, Kent, Ohio. 
Ruder Preference Record-—Vocational 
Grades: 9-16 and adults. 
Form B: Nine Scale 
Form C: Eleven Scale. 1934-56 revision and expansion 
of Form B* 
Eleven Scores: mechanical, computational, sci 
entific, persuasive, artistic, literary, musi 
cal, social service, clerical, verification, 
and outdoor. 
The differences between Form B and Form C are the 
addition of verification and outdoor scores and new norma¬ 
tive data for adolescent and adult profiles. The reviewer 
sees these changes as substantial improvements and suggests 
the disuse of Form B, because it is obsolete. 
The test is relatively easy to administer and most 
persons are able to score it and prepare a profile of their 
scores. Interpreting the profile requires the skill of a 
counselor. 
Professor Clifford Froehlichfs greatest dissatisfact¬ 
ion with this instrument lies in the authorfs implication 
that the scores have established relevance to occupations. 
The manual presents fragmentary percentile ranks of the med¬ 
ian scores of a variety of occupations. 
He also feels there is a need for the author to devel 
op data which would facilitate the interpretation of the 
profile. The manual suggests that scores above the 75th 
percentile indicate occupational areas which should he con¬ 
sidered by the testee, and all those below the 25th percent¬ 
ile give clues to occupations that should be eliminated from 
consideration. The reviewer claims, work with the Strong 
Vocational Interest Blank indicates pattern analysis is a 
fruitful approach in understanding the meaning of an interest 
profile. 
Among the tests that are available, it is the review¬ 
er’s choice when the use of the Strong’s Blank is inappropri¬ 
ate or not feasible. His opinions are reinforced by impatien¬ 
ce because the author and publisher have not made more data 
available for Interpreting a test which has been so widely 
used and highly respected for almost twenty years. 
Reviewer: Clifford P. Froehlleh, Professor of Edurntlon, 
-- University of California, Berkeley, California 
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CHAPTER VII 
”Summary” 
My experiences at New Hope High School-living 
the role of a counselor for one semester was truly affective 
as an awakening approach to education. My responsibilities 
varied from assisting in the following areas: typing and 
clerical work, guidance newsletter publication, test admin¬ 
istration, a follow-up study, case histories, scheduling,and 
counseling. 
The guidance program has the cooperation and under¬ 
standing of the teachers and administrative personnel. This 
enhances its effectiveness. My practlcum assignment afforded 
me the opportunity to work with competent and considerate 
counselors, for this I am extremely thankful. 
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